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DPS Priorities

So that, our students become productive, responsible , caring citizens of 
the global community and achieve their definition of success

● Create welcoming community for ALL 
● Provide ongoing professional development on diversity, equity and 

inclusion for all adults 
● Recruit and retain a diverse and culturally responsive workforce
● Conduct ongoing equity audits of policies, procedures and programs
● Include the history of racial oppression and works by authors of color 

and works from diverse perspectives in our curriculum
● Communicate about issues of racism and hate 



Diversity, Equity and Inclusion 
● Develop safe, supportive, culturally sustaining, and equitable learning environments through the 

use of consistent routines across all models that will help build strong relationships among 
students and teachers.

● Provide culturally responsive learning 
opportunities

● Build sense of belonging
● Establish  school environment where all 

feel valued, heard and supported
● Implement professional learning so that 

all adults working with students will 
strive to become anti-racist educators



Who 
(what groups) 
are we talking 
about in our 

Diversity, 
Equity, and 
Inclusion 

Work?

● Race
● Ethnicity
● Culture
● Religion
● Education
● Gender
● Gender identity
● Sexual orientation
● Disability
● Personal experience



Documents that Guide our DEI Work
● DESE Acceleration Roadmap
● MA Curriculum Frameworks
● DESE Culturally Responsive and 

Sustaining Schools and Classrooms



DESE Culturally Responsive and Sustaining

Retrieved on page 2 from:  https://www.doe.mass.edu/instruction/culturally-responsive/ (What is Culturally Responsive Teaching?)

An important note about these terms: An individual, group, classroom, or school is not in a fixed position on the 
continuum, but rather varies day to day or even moment to moment depending on context and circumstances 
(e.g. working with different types of cultural diversity or different stakeholder groups).

https://www.doe.mass.edu/instruction/culturally-responsive/


DESE’s Acceleration Roadmap

Retrieved on page 6 from:  https://www.doe.mass.edu/covid19/on-desktop/roadmap/leader-edition.pdf

https://www.doe.mass.edu/covid19/on-desktop/roadmap/leader-edition.pdf


Sense of Belonging

Professional Learning for PreK-12 Teachers:
● Striving to Become Anti-Racist Educators Study Group - 

January 2021- April 2021

● Relationship Building Book Studies - June Optional Professional 
Development Days

● Relationship Building and Identity Work as part of the start 
the school year PD- August Optional Professional Learning and 
Mandatory Days

● Diversity, Equity and Inclusion Study Groups at all three 
levels - SY 2021-2022



Sense of Belonging

“Inclusivity in the context of teaching and 
learning does not simply mean that ‘you are 
allowed to be present here.’ To be included 
means that ‘we have changed ourselves and 
our practices to make *here* a place where you 
can thrive.’”
Cornelius Minor, We Got This, p. 36.



Sense of Belonging and Relationships

“We know from the research and from students and 
families that when educators are responsive to students’ 
cultures and identities, students will have stronger 
relationships with educators, better learning experiences, 
and better outcomes.  It is important to note that, while 
relationship building is necessary for cultural 
responsiveness, the ultimate goal is increasing student 
achievement.”
Massachusetts Department of Elementary and Secondary Education, Culturally Responsive and Sustaining Schools and Classrooms

https://drive.google.com/file/d/17XqPiuz_YczhMRzhLJBmjHSzh1kHcMUx/view?usp=sharing


ELA Curriculum Framework: Guiding Principles
● Students should read a diverse set of authentic texts balanced across genres, cultures, and time 

periods. Authentic texts are intact and unadapted texts in their original complexity; they are texts 
composed for purposes other than being studied in school. 

● Educators should select works of fiction and nonfiction that instill in students a deep appreciation 
for art, beauty, and truth, while broadening their understanding of the human condition from 
differing points of view. Reading, discussing, and writing about high-quality prose and poetry 
should also help students develop empathy for one another and a sense of their shared values 
and literary heritage, while learning about who they are as individuals and developing the capacity 
for independent, rigorous thinking.

● Students appreciate that the twenty-first-century classroom and workplace are settings in which 
people from often widely divergent cultures and who represent diverse experiences and 
perspectives must learn and work together. Students actively seek to understand other 
perspectives and cultures through reading and listening, and they are able to communicate 
effectively with people of varied backgrounds. They evaluate other points of view critically and 
constructively. Through reading great classic and contemporary works of literature representative 
of a variety of periods, cultures, and worldviews, students can vicariously inhabit worlds and have 
experiences much different than their own.

Retrieved on page 16-18 from:  https://www.doe.mass.edu/frameworks/ela/2017-06.pdf

https://www.doe.mass.edu/frameworks/ela/2017-06.pdf


History and Social Studies Curriculum Framework
Education for Civic Life in a Democracy: 

The primary purpose of a history and social science education is to prepare students to have the 
knowledge and skills to become thoughtful and active participants in a democratic society and a 
complex world. “Government of the people, by the people, for the people” is not just a historical 
phrase from Lincoln’s “Gettysburg Address,” but an ideal that must be renewed and reinvigorated 
by each succeeding generation. The future of democracy depends on our students’ 
development of knowledge, skills, and dispositions that will enable them to embrace 
democracy’s potential, while recognizing its challenges and inherent dilemmas. 

Retrieved on page 12 from:  https://www.doe.mass.edu/frameworks/hss/2018-12.pdf

https://www.doe.mass.edu/frameworks/hss/2018-12.pdf


History and Social Studies Curriculum Framework

People who are prepared to continue the legacy of democracy in the United States:

● Understand the intellectual and political tensions and compromises in the Founders’ ideas 
and how successive generations in the United States have worked to resolve them. 

● Understand how individuals, groups, organizations, and governments have addressed 
obstacles to democratic principles by working within the structure set forth in the 
Constitution. 

● Are knowledgeable about local, state, and national politics and policies, and understand the 
current condition of the world and how it got that way. 

● Are prepared to discuss complex and controversial issues and ideas with people of different 
views, learning to speak with clarity and respectfulness.

Retrieved on page 12 from:  https://www.doe.mass.edu/frameworks/hss/2018-12.pdf

https://www.doe.mass.edu/frameworks/hss/2018-12.pdf


History and Social Studies Curriculum Framework
Guiding Principles:

#1:  An effective history and social science education teaches students about the 
legacy of democratic government.

#2: An effective history and social science education incorporates diverse 
perspectives and acknowledges that perceptions of events are affected by race, 
ethnicity, culture, religion, education, gender, gender identity, sexual orientation, 
disability, and personal experience.

Retrieved on page 13 from:  https://www.doe.mass.edu/frameworks/hss/2018-12.pdf

https://www.doe.mass.edu/frameworks/hss/2018-12.pdf


DPS Goal Alignment

What are our 
goals for 

Diversity, Equity, 
and Inclusion?

Goal Diversity, Equity, and Inclusion

Elementary By June 2023, Provide professional learning for all educators to use 
instructional techniques that support student learning for all learners in 
an inclusive, emotionally supportive and culturally responsive way. 
(Strategic Plan 2018-2023)

All students (PreK-5) will engage in multiple culturally responsive 
learning opportunities throughout the school year. DESE defines 
“culturally responsive” as great teaching that is focused on promoting 
academic achievement, demonstrating cultural competence … and 
fostering students sociopolitical awareness. (Acceleration Roadmap, May 
2021)

Middle Through internal evaluation of our practices, community surveys, and 
the development of a student diversity group, we will develop a 
collaborative plan to improve equity by building a sense of belonging 
and partnership with the school community. Of particular focus will be 
students with disabilities, economically disadvantaged students, and 
students of color.    

High Danvers High School will establish a school environment in which all 
stakeholders feel valued, heard and supported with a variety of venues to 
engage in work to promote diversity, equity and inclusion. 

District Provide professional learning for all educators to use instructional 
techniques that support all students in an inclusive, emotionally 
supportive and culturally responsive way. 

Implement professional learning experiences so that all educators in 
DPS will strive to become anti-racist educators.

https://docs.google.com/document/d/1iEA_pL7LhMa1FB2HCy0J9FkAJJfjZPF3CIZtAM182bM/edit?usp=sharing


DHS



No More Teaching Without Positive Relationships

"...significant learning really cannot happen without a strong, positive 
relationship between the teacher and student: 'Knowledge has to be 
communal, an experience, and relatable and transferable to people' 

(Love 2019).  When we do not build deep relationships with students, 
we decrease the effectiveness of our academic teaching."

Howard, J. R., Milner-McCall, T., & Howard, T. C. (2020). No more teaching without positive relationships. Heinemann. 



Opportunities for Professional Learning



Community Block 



Culturally Responsive Texts



Project Citizen
Citizen College

Applicant
● Where does my identity come 

from? 
● How does my identity 

influence my role as a citizen?
● How does my identity 

influence my relationship with 
other citizens?

● How do I maintain my identity 
and allow others to do the 
same? 

● Does there need to be a shared 
identity in a society?

● How is the foundation of of 
American society paradoxical? 
(united in differences)

● Beyond the data you see, 
who am I?

● What factors make me 
who I am?

● Is my identity fixed or 
ever changing?

● How will I (as a human 
being--not just a 
number) add value to 
your community?



Other Opportunities to Engage with Students in 
this Work

● Prism (Formerly SUFA) - Rebranded 
from previous years for allies and 
members of the LGBTQIA+ community

● Anti-Discrimination Club 

● New course in development in 
conjunction with Anti-Defamation 
League as part of the No Place for Hate 
Project



HRMS



Professional Learning



“When social and emotional learning 
(SEL) is implemented with a culturally 

responsive lens, educators can use SEL 
to cultivate equitable learning 

opportunities, responsive relationships, 
and inclusive practices.”

CASEL Guide to Schoolwide SEL

https://schoolguide.casel.org/resource/guiding-questions-for-educators-promote-equity-using-sel-in-your-school/


History and Social Studies Curriculum Framework Guiding Principle #2: 
“An effective history and social science education incorporates diverse perspectives 
and acknowledges that perceptions of events are affected by race, ethnicity, culture, 
religion, education, gender, gender identity, sexual orientation, disability, and personal 
experience.”



Dr. Rudine Sims Bishop - “Windows, Mirrors, and Sliding Glass Doors”



Elementary



Professional Learning Foundation

● Start Here, Start Now - Liz Kleinrock
● Each and Every Child - NAEYC
● Being the Change - Sara Ahmed

The Massachusetts 
Department of 
Elementary and 
Secondary Education 
defines “culturally 
responsive” as utilizing 
teaching that considers 
“the multifaceted 
identities of your 
students and the need to 
provide windows (I see 
into the lives of others), 
mirrors (I see myself 
reflected) and doors (I 
can access new 
experiences) for all 
students” (MA 
Acceleration 
Framework).



We started with Identity Work...

I am from tacos and ice cream.
I am a handsome kid
I am from camping
I am from Andover Street
I am from parties at Grandma’s
I am from cinnamon rolls with frosting
I am from going to Connor’s Farm
I am from Magic Tree House
I am from New Year’s feasts
I am from reading and gardening



Building Community 
Agreements



Teacher Reflections 
on their Identity Work with Students

Themes of Reflections…

Students felt seen… This work is new for teachers 
and students...

Students know more than we 
think...

Need to use resources...

This work doesn’t have a right 
or wrong answer...

Race comes up …

The work needs to continue …



Beginning of the 
School Year

Building Community 
and Discovering 
Self-Identities



Self -Awareness/Identity and Social Awareness



Cornerstones for 
Civic Engagement

New Civics Units in 
Grades 3-5

Cornerstones for Civic 
Engagement 

https://primarysource.org/for-teachers/cornerstones-for-civic-engagement/
https://primarysource.org/for-teachers/cornerstones-for-civic-engagement/

